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‘Scanning the bulk of educationai;;esegrch,mthe pfovéxbialvvisitor from

-~

2

i distant planet could easily conclude Ehgt all U.S. e

~'schools were publié?schools.
' - b .

ago. §raushaar's remarkable book,
Lo \
natiqnél analysis of private schools as

lementary and secondary

.

There are excéptions, of'c¢unsey Greeley and
. Ro%si‘s landmark study of Catholic schools was publishéd more than a décade
providing ﬁhe first'cp@preﬁensive . "

a whole, is five years 61d. ‘But

~’)4 . . . . . - ] . .....
as far as I can see, the vast majqx%ty of researchers and practitioners

in education still make an ayfomatic association, between "education" and
. 1

tions,tﬂa§ don't,magter much. - '

) N . ‘ . ) . . } -
"public." They know private schools exist, but see no need to understand

or investigate them, as ;f’%geSe schools were an anomaly,“a set of excep-

There are prqbably.séveral reasons for thig neglect. One méy be the

. . \ . . )

morass - of misinfgrmatioﬁgthat still lets many p
\ . s x| . :. ) ‘

as catering, by and large, to a wealthy, snobbish:

El

“ih

is éhe more serious wheﬁﬂéompounded by our society

r

.
v

may be the often-lamented preoccup

equality. Another reésoq.f%r the heglect of research on
o » .

‘

ation of educational researchers with

ecople regard private schools

’

elite; this misapprehension

's current obsession with

private education

° j ) ' . . : .
ther central tendencies, as if not much could be learned

means, medians and o
~ ‘

A -

from exceptions. Few schol

e

d Nault. . .

-

' Ralph Lane, and Rich
- .

9

{
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contrasts prov1de a partlcularly frultful avenue . for advanCLng knowledge.1

)

Another factor behlnd the neglect, I thlnh 1s ‘a strong strain of anti-
Cathollclsm in ‘our culture which, given the numerlcal strength ‘of the ) -

Cathollc segment of prlvate educatlon, produces dlscomfort among many

?\lpeople concerning the very existence of private schools. I am not the

/ hi B : '

n/{y s?‘olar, fam sure,{to be told that is research on, prlvate "/ P ?

schools rais embarrasslng questions about‘hls unlverslty ] commltment

to publlc edZ:atlon (also to fraternlty, the Boy Scouts, mother, and God
L3

’

no doulitt) . ) \ e 1:

-
“

. . : _ 4
‘ (}despread neglect of pryvate educatlon as an area of study seems’
$ ! —
”
the more surprising and unfortunate when one recognizes a major, recurring ‘
: \

dilemma - 1n educational research--public schools are so emarkably uniform

in pollcy, organlzatlon, and methodolgﬁi that it is impos$ible, in stud1es

focusing on these schools exclus1vely, to obtain empirical evidence concern-
..’ ,/" . ‘ . ' S
ing variables which some scholars estimate, a Erlorl, as Pervasively 1nfluen—

- ¢

[ §

;f
k\K taax Tdﬁe a couple of straightforward examples:

There is an extensive literature on the effects of various levels of
. o - .

funding on schools. At one point, Paul Mort and his.colleagues at Teachers

College thought they had demonstrated that schools with‘higher'levels of
: ’ . - A
funding were more adaptive ag%&flexfhle (and thus, better)  than were schools
R Ve

‘
with lower levels of fundlng. Later, it became clear even to research‘

neophytes that Mort had largely overlooked a fundamental problem—-how do .

Tyou differen;iate the effects of funding from the effects of dififerent o -
SR ) .
types of homes when it is obvious that most lgvishly funded schools are N
) ;
3 :
patronized by wealthy families, while most penuriously funded. schools are ,
. ) -
N .




.,'. o | lThefe are systems in North Amerlca that sometrmes“fund.eohools laVlshly |
; / M kometlmes éenurlously, but W1thout follow1nq the»ébove—deécrlbed : , ﬂﬁ//
. | L f%attern. There also’ are schools that tackle dlfflghlt pedagoglcal tgsys -
. l ’ R _ with.a half, thlrd, or quarter of tﬁe usual funds{ HQwever, one-does not‘.

L t

lic.

findgéﬁese»schoolg while assuming that all.education is .
—_— "
There is also a related problem, though not pertlnent to the\prec1s\\

'. . +* ! s v .
S issues Mort was 1nvest1gat1ng. How do you’ deterane the\bonsequences of /j

kl public fundrag versus private fundlng (most economlsts think they are v
'l v, 3 / . . ‘ . .4 A . .
! considerable) 1fgyou insist on drawing evidence only from-publicly : .

‘supported schools? o ’ : ®
2

Another example focuses on the sprawling centhBSbureaucracies that

\I ~ ) . )
. ' the textbooks on educational administration ds%ict as essential to high /
w ' qualityr in education. Here again, public school systems in the U.S. and
: . . e ‘
Canada provide meager opportunities for analysis,igor the ptpfessional N
‘ . <~ R . E n .
/Z educators who run them virtually always seem to develop complex administra-
‘ ! T [ ~

tive hierarchies at:<§f>earliest possible opportﬁnity. T re-are.someo
variations from'system to system, and tﬁﬂbe have been st died,'albeit'

in'c:onclusively.4 Infernatibnal comparisons are 1llum1nat1ng 1n'thls regard

- -

though frféhtfully expensive.s'

Evidence on this question wog;d be telling -

JCif it compared w1th1n our own society, school systems maintaining—e plek ; me
downtown bureaucrac1es with scheol syste',\tgst do nq;hlng of‘thls ki q at
: i f .
all. Exéminlng the bulk of the relevant\literatdfe, one would néver guess
. S . . . g
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a ’that the;lat er systems exist in every, state,.but they do;

} -l . T i 4 '.-.
¢k~_;‘ ' The preoccupation of educational researchers w1th public school

. . s .
g : 8/ . *

L \Eettings may be one factor which explains the’ fragmentary, unproductive
S theories that clutter our textbooks, espec1ally on’ topics regarding thé

b
R

organization and adminisﬁration of schools. Smail‘wonder' When we- study

-ﬂ -' §
. . SituationS\so

e

uniform that'the variables under scrutiny do not vary

- vary only to ‘a minuscule extent, we have no basis for generatinq\grounded

w"':' t
N -

£ 0 b theory. At ' n S -7 ‘
Y ’\\\\ But to'get to the heart'of this'paper:‘ B ) _
) 3 N . N ’ - -
c K . 7

I intend to“mention.four typeslof research oh-private education:

. The first, Type A, concerns the argument I have Jjust put forward that - :
‘ A : \

\, N

stdﬁies involVing private schools are more likely than studies limited to

- ‘ - .
]

pubiic schools " to eadvance our knowledge of saveral fundamental educatiqnal .

. processes. The second Type B involves the assumption that private sohools,*
\ k [N

<
1

v k ) \‘
. enrolling suchH a con51derable proportion of the nataon & future leaii:s,
warrant extens:Lve in

ay be

é//igation in their own right. Type B research
viewed as servizg primarily to promote the Weli—being of, this segment of o

ou; socie s educational enterprise and to clarify ‘our under tanding of
. . » L

‘ . * :
its ctions. The third type of research, Type C, has, as one of ,its [
major objectives, the promotionkﬁf ﬁider involvement of scholars in research

’
- . . : . .

- . } o ‘
,on private education., Type D research ‘concerns the broader social issues

that reVolve around private education, suEh as the issue of who should

control the upbringing of the young, or the issue of whether all schools,

v

.’ . v . . ’
~ _public and private, Would be improved)in‘some sense if they were subjeYted
‘ { }
’ to the competitive influences of the market. You Will notice, I am sure,,‘
b L Nt
“_..-" . - ) ' . ' ' I . w'
A 0‘ -

. " . T . c .
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that‘I place studies w1th1n the four categorles rather arbltrarlly. Also,
R s.° v \. '
. : I may/end up dlscuss1ng some %ategorleg less than others, but Wlth no
S &] . X
1ntentlon of lmplylng that the ones d1scussed more have greater s1gn1f1cance

' '

than the ones d1scusséd Bess.. ';‘IR 1’
> L R = . .
' TYPE.A STUDIES:. ADVANCING OUR KNOWLEDGE (65"/F/ UNDAMENTAL N
DR N EDUCATIONAL PROCESSES - . ) - <N
> .,As an instance of a

Pe A study, let me ‘mention ‘the comparatlve

! \

< - 1nvest1§atlon whose explo

T

3 ory! hypothesls-qeneratlng phase Nault and I

N “iFJ .~arg now draw1ng to concluslon.6' Bas1cally we.are comparlng, in Western
. L , L :
o Canada, publlcly supported Cathblld scHools wlth pr1vately supported

»

Caphollc schools. We are maklng gopd use of the fact that, within the

Py —
flve most westerly Canad1an prov1nces, three prov1de publlc and Catholic

" e i

elementary schools w1th .virtually the same “tax support whereas the other
5 i
two prov1de ‘tax suppoft to.publlc sfhools only. As one would expart, Fhe

Yo, »' publlcly suppdrted Catholic schools in the former three provinces, in
I ®

[

comparison with the prlvately supported Cathollc schools in the latrter twn

prov1nces, are much more llberaliy funded, pay their teachar: mneh higher

LERN .
-

salaries, and have:nore-elaborate materials -and gacilities as a rule. *Thara
B \&~ . is no:tendency, hoyever,'for;the schools'with.more.llberal support’to bhe
patronlreg by'qpalthier?parents; the trend'is in{the opposite direction.
’ a7 L - . We are able, consequently, to gather evidche.on “the er;ects of liberal )
e ]fundlng, ahd of the regplatory processes that\acconpany publlc supportd'ln

,.

‘a manner that is not‘posslble wlthln the usual aubllc school confxnes of
?3' At

S
h- Kt

_ educatlonal research. I am astonlshed that thlS remarkable laboratory has
. & AN C_,, e K .‘.:\X. .
by, . g been avallable for'years 1n Canada, yet never us\?, so far as we can

Ry . . R . . . . gq. D
) . . .- . - : . el y
R - . . B N N _‘9-
. . . e . : R ’
. .
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e determine, for the perfecﬂif chvious couparisons we are making. Our "data i
. | . . e i

. ;! . tentatlvely suggest many effects of. llberal fundlng and publlc regulatlon'

.

’ .

i . . that| I cannot discuss,here. I can communlcate the general flavor of the"

, .o ’
g . §tudv, however, by observ1ng very cautlously that, according to ' oux E

I n \ . + . f‘; . ‘
. ‘ limited ev1dence,.the publlc,support may have altered drama igally-the , y

commi tments of teachers and parents. When we interview teachers who haVe? ©a
'@)» — ] .
Vo o moved from publlcly supported to prlvately supported Cathdlic schpols _g;

) '

- vice versa, almo%t without exceptlon $hey tell us that teachers and parents

J ¢ «

-are more strongly committed to thelr schggls in the prQV1nces where publlc
A 1 - -

H
§
;;?support is withheld than in -the prov1nces where }@ is prov1ded One . ° -

< 4 -

: phenomenon suggested again and again 1s akin to Barker and Gump's "under—
. ] {'
} " A
. manning“% When funds gEe scarce, the institution's future is’ threatened 1

-

/
and the school is understaffed everyone feels needed, apprec1ated, and
virtually indispensable. When money is ample, the school is secure, . !
staffing is adequfte, and new people obviously can be purchased to repface

anynona, an individual'sg sense of heing needed, appreciated,'and'almost ’
7
irveplaceable weamg h?pically attenuated. ThHS,Iironically, in an er?
. ) = ) .
when teachers organizations insist that the way to improve schodls is to.

.

. , _
increase teacher salaries, we have tegghers telling. us’ that they felt
. R .

better about themselyes and their work when\their shlarfes were smaller.
. . ° _ . . Y b -, X
We think we are stumbling upon iTportant insightsg We intend to)pursue, //

. X N . Coa
these comparisons further. T ~J/ .
. 4 N .

! :l .'-

- . 2N

- ) ] R i . ‘ Te
~ 2. Example 2 of .a Type.A:study concerts a single Canadian-province, w/

[
Y

' R : : < le 2
British Columbia fB.C.), where sthe legislature Has been acting 4s if \it %




;{: : . had quite different objectives 1n mind. ,Just'a.few weeks ago, B.C.'s -

government passed enabllng legrslatlon as the flrst syep toward extendlng ;
A} » /

e , gmajor %ax support. to peré§§ (B C. calls them "1ndependent") schools.
’ 7

- - " e

3 .- , Prlvate/schools in B.C. are now s1gn1ng up" under the two categorles in =~ pE

g

which the ass1stance,wrll'o?\ﬁade avallable (essentf\Ily, schools w}lllng '

e

tofgrve “ip more autonomy will get .more money). The flrst money persumably

" . [}
“ will come after the end-of the current school Year. In the light of my

'1’, _;; -. 2 /

-

/sketchy knowledge of B.C. polltics, after three recent years 1n that

N

o
>

prov1n&e, I thlnk tax support of private schools, once given, w1ll probably

escalate year by year until it accounts for the major part of the-school
. ' P i N B C

o - budgets. Here is an, exceptionally rare research‘bpgﬂgspnity (

—

»

R millenium?), a chance to replace interminable debate ahout the

Vs support in schools._QXth 1ongltg§1nal data gathered durlng the actual
phase-in of duch support! We are currently seekipg funds (ana need them
very qulﬁkly') tQ.F1nance the acquisition of base-line data from B.C. (and
at least one other area for control purposes) before the sitnation is o

forever altered and ehe opportunlty lost. Informants in that“province
- . tell us that peoéie are already alter;ng thelr{behav1or, in antéglpatlon' o
, Y of the \ support. . L .l .ff:EQI o ‘_“ef,“
| ' ' ‘ . ‘ . — v v ‘ o0 s "s,-".l'-".-' .

- '( e,

, 3. Example 3 in the Type A category involves another area in Canad'ihf

. where one could almost belleve tDat school officials were framing pol%
B .

. - > n # : ‘

' rto facilitate research. Generally, 1n§the above-mentloneq provinces - . '

~ .

pProvtding tax sugport, there is pressure on Cathdlic parents to send their
2 - B ‘
. . ) I -
children to Catholic elementary schools,  though Pressure varies from
- . . . o :

’

v R




B S ;‘;prov1nce.to prowince. It‘seems weakest'rnjOntarlo, strongestﬂln'ﬂdberta,'
- T Ve . % T s : . ) ’
“ ;o

7 :
and’ at an 1ntermed1ate level in Saskatchewan. In two Saskatchewag-cltles,i

./-, . . A Y AR
of the compulsaon. They have made gentlemen s aéreements (falrly typlcal
e | under Canadian law, where citizens have dlfflculty challengln;‘rnocourts -
-th 1nterpretatlons" “that offlclals often place uponlthe statutés), permltt:nga
o .
all parents\ln the c1ty to choose freely among all tax—supported schools,
v ‘ publlc and Cathollc w1thout even.s1gn1ng a transfer appllcatlon At the
| .end Pf each academac year, enrollments are tallied and funds adjdsted

¥ . . . . ~ N .
accordingly, on a per-pupil basis. 'In many respecﬁs, these cities have
1

- . \\a ¢ —

establlshed voucher experlment made;?oss1ble by Canada S unique constltu-
. s .
5 A tlonal andibolltlcal realities! There is obvr?usly no need to rqmlnd thls L

\ 5 .
. ~o
\\\\\%f/‘— audience of the long list of tantallzing&qyestions which many propohents oh

.andkopponents of Qducational vouchers have wanted to’subject to empirical
» o 4

. . L' : . . '
‘ o Scrutiny. Here is a chance to do so, but here.agaln, we must move fast,

2
\ e < ., .
for pol¥cies in these.élties\kou]d chnnge\at\ahy'ﬁimeh based entirely, as
they are,” upon thé preferences of current school board ‘members.

§

.- . " As Richard Nault can attest, there are other contex%s, too, in which

‘ ¢ . . 1 .
the important work of examining the choice behaviors of parents and older
r : . T 4 = -
. ) students can qo forward, though ih the Uié.'these choicesg are constrainé;\k
- _ r L C ' , ' .
, by a double-taxation policy The\parent Who chooses a- prlvate educ&tlo al -

-

T optlon must pay twice for hr; child's_ schooling, once through7taxatlon and

N . ) t - ‘ AN : \..'_

~

once from dispo;able(private income. . - )
. » t . TN .
L] ) ) ':r .
1 < ) NG
- : 4., Example 4 of Type A research refl s the need, becoming more o
: | o . E ' e
. obvious day by day,,to da a systematig, close—up analysls of the rémarkable
, : 87 . —- Q f\\
' S~ . - . .
- \ r ] i \/ ' »
. ~ .‘ .
\\ 3 ' c ti s }
\ "' » » . ' \
’ J.- 7 "\ ‘ ¥ © 7
’ W
- ’l y N - *
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L reputed success of 1nner-c1ty /private. schools in dJ.fferent areas of t%e ¥ o
[ . . “ .

B . . . X o TN e

country. After reading Madaus and Linna.n, anyone should be ~aware of the

-
S8,

oy problems 1n comp jlng the\e\f_fectiveness of public and priVate scheg:

4

y:3
v
R
6y

{ “t ' Since thelrrclients are selected in different Kuays.7 LIt appearsh ;hawévér,, . j.:;
L o g Ba 1 - -.<

that the inner-City prlvate schools are not "creamlng off"‘ the b Qé%ents ;
i ..
L : £ - 'CH

sEeh
as they have Widely beenlaccu‘sed of doing, and ?tainly do no3t exgel tﬁegl.r

t‘\,

- \ problem students ‘in the manner often imagined. o« Canadian interViews e
. - - . i B / ’ to
’ ' - ’ > / !’
;?c_.?gest tha.t }b?f;ri-vate school's selective mechanism may have ’mdre to do ‘_e.,,
' . -, .
;, with acquiring like-nunded parents than with cream:Lng off studentgg, and there .‘ .

‘S w
ki B ,@; “

ar:e ways in wh ch some of this tendency could be 1n§§duced J.nto pub}.ic
ed:hcation. Careful rattention must be given "to the .POS ibili)ty that the

zhig‘her level of parental comnu.tment apparently charactﬁrizin many private

)
Y { 23 oo o‘. o 2

. schools may be generated by the schools, rather than merely ihsu'red by ..
o f s
. se]:e\cta.on, We need to discover why these schools are able' t!o do sg much )7

ko

v «.A-'_

with budgets incomparably lower than public schoog. buagets n.n tl}e same

areas. Powerful dynauu.cs must be at work here; we- must f:.nd out what they ~
’ ' . b . .

are. I think the above-mentioned exploratory( investigation in Canda \
- : .
¢~ - 'Provides many 1nsights ajlong this line--many po”stulmtes to be reasoned quik
S : ~ o . LR

—\\'k' and many hypotheses to he teste_d. I would like,\_in this conne'cti"on, t'o a
) i‘dentify a pool of private schools in inner cities that repcir‘tedly have .
. . 2
~ : . experienced unusua’I" success in dealing with difficult student populations.
- - From this pool ‘I would l:L‘ke to se}@ct a sample ofr perhaps thirty schc)ols, o

M
well dispersed geographically, for intensive study. They must ha\(e something

’ ¢
* \ in common that\most pub c schools in the sa.me neighk;brhoods do ~not have\

. with %mfoﬁnation from a- study of this type} we could probably help ' ;
. o ) . . . ( ; .:' ‘ f B .




of d{~ng, and perhaps prov1de models and guldellnes fbn neqple who w15h

) R e

e ‘ to start~new ones. Many of the 1deas m;ght be adaptable, as well to

publlc 'schéols in the same areas. G , R i
_l - . 3 ‘ . . . . ‘." v
""\' A ’ . . ‘ !:‘ o ) o . /q o

5.. Examplé 5 is the.work- Barry -Anderspx'\ is d01ng at Washlﬁgton " ,
P O

‘e " . . '.

Unlver51ty,-compar1ng publlc and pllvate schools along several dlmen31ons

! /

O’ '$. as tne follow1n§:\xlf huge central o flce staffs are essentlfl to pedagog—

S * 4

¢

F

funded privaﬁe‘schools do so well? If centralized centrbl over teachers

M . A

: ; .. 1is so necessary, why do most famous independent schools let teachers enjoy

+ s60 mych autonomy? As Anderson observes, there are many provocataye public-

Y d\ﬂ
p;ivate compar%sons begging to be done.
y . " -

e
r v ‘

" ‘3“. 6.  Example 6 of Type A research is a study, suggested by Richard

'Nault,of a sample of schools avowedly maintained to reflectvdlstinctly
. > e .

@ifférent p;?iosophies. )The ?nrpose oé the study would be to determine how
- eehEQ%S'undergirded by gonérastlng philosbphies'differ with reepect to'
‘ organization, curriculum, peer relationships,”;ctivity strucfures, and

- .

- 4 ... ' othexf{particulars.. Perhaps the sahple—shgyld-also include a few schools
4 l. &\ * & ' o~ , " .
.- o whose philosophigal underpinnings are ambiguous and even’self-contradiqtéry‘
b%lvirt&e of the marked heterogéneity of their clientele. I think.an

( v / . . . '] t . .
§\+ o investigation of thiswt§pe would.glarlfy the sources of many endemic diffi-

cultles gp public educatlon to say nothlng of other. 1mportant outcones.
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.Heresane again, pfompt-action is necessary.‘ Several private scbool types

v ' :' seem 1n the Lrocess of disappearing. Once they have gone, the most critical f'

CL evidence may be lost forever. - \ - I
VAR . ) [ ~ ) )

L5

)
. <o

i . 1. Example 7 of Type A research has heen suggested by Ralph Lane.
. . N ! " [ - ) '

It env1sions*private schools as settings in which the, needsrof ‘urban minor-
ities c$uld woll be clarified ‘As Lane)observes, James.sanders remarkable .

. . history of Catholic schools in Chicago squests a particular striking pattern

of ethnic development, and identifies the general factors that appear to

explain that development. However, Sanders does not identify any dynamics

S
v . : .

" as spec1fic to the MidWest Sanders has reported to Lane that current - -
Vd J !

inquiries appear to identify a different pattern of ethnic-group development

’ 1 2
in Boston. Lane believes he disScerns still a third pattern in Sanﬁgrancisco.
. X ,o gy N

: ’ ’ \ ' ) : R o < r
- "This suggests," Lane writes, "that the needs of urban minoritiesg@gry in

N . . s

. terms of somefspecific reglonal items of social structure which have not # \

Gl

beeg Iooked atf"to my knowledge, in any_ systematic fashion. A éombination-

of careful historical scholaxship and \pme good sociological models -might: h
- LY

-

cast some light on the reasons fdr the variation In sum, it suggests

1
. . .

that publ;EDor private school systems do not serve same Smele Set of needs."

‘\\‘Given the widely acknowledged lack of a firm knowledge base concerning urban
minorities, the significance of the work- Lane has suggested should be,
obvious.; It is almost equally obVious, I think that the syggested analyses
of regionally differing minority-group needs would be extremely hard to
¢ : .
. conduct in public schools. L S . P
. ‘ o ) R X / . . }. .ol , . ) J \
. . . ‘ . ' & < {
1o ‘ . . [ * ¥ "/" . . & .
’ ~ . A E A \
-.' [
3 W d
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. TYPE B STUDIES: IM.‘PROVING THE PRIVAT?!QCHOOLS AND
' ENIARGING OUR PNDERSTANDING OF THEM °

Sy Ae for,Type B studies, which “view as functhnlei/}g;gely‘ko edzince

S ‘ * L. 4 . P
B . them:- !
b - -~ - ~ A
. ’ . -~ .
e - E&ample 1 illustrates not ofity Category'BL\but also the fact that not
I’\ . b c/ . -

o all needed studles are emplrlcal in Ehe usual sense of that term Fr. ‘
/’ . . AN

- \ - ..
Patrick Duffy is'interested in developlng,what has been crlt c lly needed

[

for many yegrs——a comprehensive analysis of the legal problemé of private

LI ~

' schools, with emphaéis upon the special legal principles that apply to .

5: them. Fr. Duffy's inquiries have convinced him that privatenscheol édmini-

strators are widely "observing laws which do not apply to them and’are
N W

) .dhaware of laws which .embrace them.%. He sees much potential for troubIg/

.in the dearth of clear guidelines for private educators in the legal arena.
. , - : . '
Example 2 of Type B, suggested by Ralph Lane, is an inquiry that should

be launched into the social nnetworks develpped at private schools; and the

Kl

léng~-term functions of those networks. In terms of Merton's distinction

Lane "suggests; for example, ‘that some private schools form lifet? linkage?

among éeople who will be local influentials, while other private schagls

g
develop networks among budding cosmopolitan influentials. H& thinks .
P .
s - . . . _ o \ .
private school networks may be active at various social strata, not merely ?

the uéper_ones. It would be fascineeing, I think, to have information of o
_thie,e}pe for both public and nonpublic schpols.. Otherwise, we may be

missieg some of'the most pervasive, eﬁauring effects of schooling, as

. reeearchers/seem wont to do.8 Buirgiggaugpe this idea, it is easy to

L]

\ . 13 | ' i : °
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Al envision (examples 3...n) many productive comparisons betweeﬁ‘publ%s and ‘a

. - - T " o) o~
/// private® schools. *In some -areas, it may be frultﬁpI/to regard publi€™and

-
. ¢

- private schools- as complementary, each doing on occasion what the other is. -
' v:' . .‘./‘
ill-equipped to do. Thus, for instance, Nault and Anderson suggest that

private schools may perform the function of pPreserving innovagions that {
public schools too readily and unifgrm{z{drop. Take the "progressive era,"ciii

which seems to live on in some private sahools long after its last traces

‘disappeared in public schools.k\Anderson‘and Nault also call fo;_trustwerthy )
] N . ; O - . .
data to compare with popular beliefs concerning the "divisive" qualifies
. ~ '
. N 4 ‘' \
of private schools, the extent to which private schools are havens for

‘ racists, and the effects of private schools upon nelghborhood stablllty. To .

g*t extent, these reseanghers ask, do edrollments in private schools

-

_represent barometers of discontent with public schools? In what respects
s ! \ ° i

‘are private school responses to enrollment shifts radically different from
public school responses? Axe the two educational sectors characterized
by different career-patterhs among teachers and administrators, and if so,

"how do the eonsequences differ? The epportunities‘for research in this

co LA

-area have séarcely been touched. I thlnk for example, of Melany E. Baehr s
' s

Natlonal Occupatlonal Ana;ys1s of ‘the Schopl PrlnCLPalshlp (Chlcagow S

L s

..Industrlal(Relatlons Center, Unlvers1ty of Chlcago, 1975), a remarkable,
seminal study.' I persuaded Baehr and her colleagues to include Catholie.

.. . . : ¢ s ' o
schools in tﬁeir_data-gatﬁering‘effort (ivﬁbu}d like to have had all majofﬁ
,private school greups included), bu -tﬁe public and Cat%olic data have\net

- beea brokﬁn:d?wn to provide whak I ::&ieve would be a striking set.of

"

cdﬁparisons. I understand that Columbus Salley, now at the Industrial » - °

. .
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“ Re;gtions Cenrergis interestgd in moving that study into its next phase.
. . 4 - . DY .

etting data from a wide range of private

-~

Some of us should work with him,(i

schools incorporated ihto’that ph seY' Simultaneously, ‘sOmeone should

P .

capitalize on tX? Catholic schopl datd that are lying unused but ready

for immediate anaiysis'bn computer tépfi’// -

. TYPE C STUDIES: ENCOURAGING MORE SCHOLARS TO DO RESEARCH}_-M-"
ON PRIVATE EDUCATION -~ .

" 1 would guess that if ohe asked twenty randomly selected scholars,

at the next meeting of the American Educational Research Association,

» > > .

"Why don't you involve private schools in your studies?'’the predominant
response would be, :Well, I woulgE:t know who to ask about getting access,
and furthermore, I ddn't see any particular advantage in doing studies

in private schools when I can do them in public schools. Findfhgs derived

-~ .

from private schools might have no application to public schools, which

the vast majority of students attend.”" I think, in other words, that one

. ) N
major reason for neglect of private educatiomal research is ignorance.
' vl

Most scholars don't know enough about privafe schools to be aware of the

advantages they might gain in various studies by including these schools

in their investigations. ) o _ ,f.
\ . . : - E 3 o\ & . .
From this standpoint, I think a massivwe step forward was taken;when
Kraushaar's book was published in 1972. Here final%y is a source,. .,
. descriptivé:of private schools'as a whole, to which peoplé can turn fog'
‘. . ' . 6‘
the most basic information. After five years, unfortunately, the book

is becoming a little 6utdated. As I mentioned in my initial {review of€?he

book, it is far too important a contribution to be regarded as a one-shot

. - ~ -

N



v . : -1~ ,
. - st . // , . . (ﬂ

- \
venture. It should bd ,seen as the first volume in a-series whose units are

-

Otto Kraushaar‘iﬁjﬁaltimore a v

issued every five years or-'so. IWisit

few weeks ago to talk ebout'a fallow-u 'to his excellent wokk:‘ Kiaushaar
R .

'lndlcated that he dld.mot wish to undertakde a revidion or sequel h\mself
but woul be w1lllng to participate, and encOU{aged me t3~take -the initiative.
I have dohe some-thinking,:have begun to contact scholars, and heve started - \_

Cwith-publishé&s and seeiing money. It seems to me

. \
that the next volume of this work would be done best by a group of carefully
. - g . ) S -

selected scholars, governed by a conceﬁtﬁalizatibn of the whole book. There
. . ~ : )

could be a series of chapters on the various sectors of the Pxivate ‘school

. , . . .
. movement, with a chapter 4or someti;es\two) on each segment, including

Cathalic Schools, Lutheran schools, Seventh Da&.Advent st Schools, etc.

Another series of chapters could cfoss—cut the ntioned segments, N

dealing with such dqﬁains as (a) the history of pri%ate'education in the
p .
-U.8., with emphasis on what has happened since Kraushaar's volume, (b)

the major research on private education, (c) the relevant legal frameworks

3

. and litigation, (d) .major social issues, (e) pe:tineny)public opinion dataﬁ,
and’ (f) an analysis of major points of.compaxison'and contresé between :
P ic andférivate*schools. The last of these was aptly suggested by

Andérson ahd Nault. A carefully done analysls of major differeénces between

publLC\and prlvate schools would be an enormously provocatlve startlng '
- ' {

point for research. I thlnk 1t would be reasonable to e%pect scholars

to contrlbute ghapters -to the planned volume without expectlng a fee, but

_they should hége ‘an allowance for necessary costs, and more liberal funds
L i

_:would"befneeded‘fo: chapters featuring considerable new data'or the develéphent.
. ' ».'\ ’ T ' . ) L 4 . . ¢
of new territories. AR ‘ .

& .

Bl

. i 1"6\ e -
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' . ‘Private educational research would\also be stimulatéd by-the -k D
. IR . : - - . ' : \
i; ' ‘publication of good stadies, many of which are stil%_in fugitive form. ¥ o

P

-7 began several years ago to ooIlect chapters for albooi 9f readings on‘

7 private educational research, each chapter provididg'a réport, Sometimes

. . Ny
. ) . e . \‘I l
-a boildown, of a major work. Thil effort needs to be completed. We should;%

>

[ .
o ‘} also institute somewH®re a.monbgraph .series, devoted to the reporting of

- -

major research on private education., -

oth under . '
development by the American Educational Research Association's new Spec1al f’/’k
Interest Group, Assoc1ates for Private Educational Research formed in

v 4

-

April, 1977. The ARPE Directory will identzfy scholars conducting various=//
types of relevant inquiry, providing information on their interests and .,
“ctivities, and the ARPE Abstracts will draw, dttention to scholarly work

gleaned from a long list of journals and other -sources in warious disciplin‘es.9
. . . - . ) \ ’
( " We need to get reyiews.of research on private education developed and

published in the major journals. The recent bibliography published by the

Council for American Private Education is an important, resource.l0 We must - -

4 secure better treatment of our area of research by the ERIC system,'whose\“
‘ go v .
) ’/jescrlptors thus far do pot, in my opinion, permit eff1c1ent retriéval Oi””ﬂ“ T

Y

the information for our purposes. - a 0 Coee T
kS T - N

Flnally on Type C work ere is a masslve unexplored potentlal 1n X ;li RS
2 - -_, \-‘.

carefully deslgned data banks, complementary to the work of the excellent ‘f.!

" data bank operated by the Natlonal Catholic Educatlon Assoc1atlon,.'Both i}x~v ¥
Project TALENT and Coleman's 1966 Equallty'of Educatronal Opportunlty~studyA?b Ve
have demonstrated that* when significant bodies of data are made avallablekw

""L"'




( ssply. Ta |
: {eczﬁtly with so?’/%athollc\ dloceses about their data-pro§ess1ng prob‘s ¢

\

- t N ~. ~»
< - v .- car- 4 -

ps ‘, . . . ~ . » -

scholars line up;;o analyze and’ reanalxge them almost endlessly. Tarking B

*
\\\I dlscovered that- they need'help, and I suspect mpost other prlyate school

groups do:as well. In the case of these dloceses, school pr;nczpaﬁs are ‘-.\\\yy .
. . .. [ .
being'asked to agnggate, sehool by school, data obtained from‘teachers
and other sources. When these data are later processed b§ hand it the {
afocesan {evel, it becomes,obvioﬁ!gthat an enormous amoup; of error is ‘ ' :,/' :
introduged by the principals® aggregations.\“The didcesan §th processing,
- A B ) ,
_in tﬁrn, is onerous, time-consuming, and sﬁbject to all the inflexibilities

»

of slow methods. I thimnk a system should be developed that would gather’ .
all original data, from teachets and others, on,mark-sense forms and use

; computer-room é&ulpment from that point. Ho)jver EY can?o?\become unduly
(—‘\,—/

'exc1ted about system that Smely elimiriates the error and pain from convent- *

\4.'

\ ional procedures. ,I-would be excited about.usghg the new methods to provide
¥ '] .

rich data ﬁever before made available on a systematic, ongoing basis, data

-

that would link students.to teachers, Curricﬂlums, etc., and*make possible
. longitudinal produ&;ivity studres of unpreced;nted scope and power. I have
beeo éncooraged bY‘tpe-interest.of diocesan officiais, and I'hope progress will
be_' made along this lime. By providino_a data bank of the type I am
suggesting, private sohools.could rind themseives, Virtually overngght,
the dajor settiog for soﬁe of the most important educational research
being conducted anywhere.
IflI.may insert a parenthetical note, we must not overlook‘the doctoral
student; who conducts a large proportion of eduoational research. I once

received a grant of $5,000,.a meagsr.sum as research monies go, with the

stipulation that I use it'to$enabie'&octoral students to extend their

i
«



studies in ways that thélr\finances woul¥ not dtherwise permilt. The °

[

money was used to provide travel funds, etc., for studenﬁs whQ were con-

. . .

ducting well designed studies. Rn a numberxr of cases, the funds permltted

students to utilize more adeqﬂate samples, or to supplement their orlgfnal

designs with important additional data. I was struck at the timé with how

. r
far the money went, since we weré.paying‘ﬁhly marginal costs. I continue

to feel that there should be a fund somewhere from which we could allocate
- ' L 4

monies to graduate students in the manner I have indicated. T know of no

) other expenditure of research funds that is\more productiVe dollar'for '

dollar. s
\
o -
TYPE D STUDIES: ANALYZING THE BROADER SOCEKL ISSUES .
B ) . T . A .

A plethora of fundamental issues involving private education call for'

pinvestigation. I think, in this. context, of the work ' of John Coons,

- Stephen Sugarman, and their cblleagues at the Berkeley Childhood and

Goyernment Project; I understand that the major report of_&heir work wiil

-

’ \. ) . ‘
be published in boock form early in 1978." Some of their ideas have been
disseminated in.a chapter entitled "A Case for Choice," and Sugarman has

offered additignal p}ovocative idéas in an article on "Education Reform
at the Margin."1ll 1 expect we will hear 3 great deal more from them in '
the future.

E.G. West sontinues his illuminatinglanaiyses of the rgsts of legal
compulsion in education and of Various wafs of overcoming at 1 the ,
fiscal aspects of that csmphlsios. EVeryone‘coqt?mplating research in
this_area, particularly with an economic siéqt, shquld be scquaintedAwith

\

v

R T
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. West s work, partrbularly h1s recent book on Nonpubllc School aid. 12 - -

/"Stephen Arons has come up with an exceptlonally greative analyslisot L f
\ Y . o o \ 3 . ’
-some constltutlonal ‘componentss of the fiscal compulsion. 13 I congratulage

"

the Rockefeller Broéhe Fund for prov1d1ng funds to carry his work forward.

Much more can be done. There are plans under way to get a group of
scholars' together to begln analysls of the rationales underlylng curriculum

requlrements. In a re{i:ed vein, I have suggested to several graduate

studenﬁ{_recently thdt ey uncover the thinking” that went to the regulatipgns

for private schools that several states have developed. We need some

thorough oral history projects to document the human anguish that has
£
resulted from state prosecutlon and harrassment of parents who, following
; \ .
the dictates of consc1ence, have elected to educate’thelr chlldren in

unconventional ﬁafs. My report on the "Showdown at an Amish gchoolhouse”

. £ . r .
in Iowa illustrates that type of work. 14 oy
' ¥ N :
. Z At this juncture, I am more .than a little worried about the many examples
. . , : e ' - v,

+ that I have not had spade_an@;time to mention. Numerous scholars whose work .

N\

Ihhave.not mentioned are conducting important studies, and the scholars A\

'

R A whose work I have%mentioned may easily feel that I have ignored some of

<

their best ongoing work.: The opportunltles for research on private educatlon
are so multlfaceted, furthermore, that one ends up, in a paper llke this,

'feellng that he has,produced more of a grocery list than a conceptually
4—

1ntegrated analy51s. But for the. purposes of our conference, werhaps these = -

% . ., :

i . ideas' will provide a few stimuli and starting points. '

o .
- S » ’
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'Schooltéacher: A Sbc1olog1ca1 Study” (Chicago Unlver51ty of Chiecago Press$
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% . ¢ "

' ' N2 RV ¢ :
1. In_ his excellent analysis of teachers, for example, Lortj resorted_
repeatedly to comparisons involving radigally’ different settlngsfiizg*he _
traces many of his best ifisights-to these comparisons. See Dan C rtie,

1975). N
s | | _
.. Obviously, I am not Ealking about my present university. s
3. See, for example} Eric A. Hanushek and John F. Kain, "On the Value R
of Equality of Educational Opportunity as a Guide to Public Policy," in
Frederick Mosteller- and Daniel P. Moynihan, eds., On Equality of Educational
OEEortunltx (New Yq;k Random House, 1972), pp. 138 140.

4.' E Q., Charles E. Bidwell and John D. Kasarda, "School District ’
Organization and Student Achlevement " American Soc1olog1ca1 Review 40 (1975):
PpP. 55-70.

~

5. A.H. Passow, H. J. Noah, .and M. A. Ecksteln The National Case Study
(New York: W;ley, 1976) .

’ 6. We are grateful to the Spencef Foundation for financing this work.*

. 7. George F. Madaus and Roger Linnan, "The Outceme of Catholic Educatlon,"
School Review 81 (Feb., 1973): . 207 232.

8. Cf. Kjell Harnqgvist, "Enduring Effects of Schooling--A Neglected'
Area in Educational Researcher," Educational Researcher 6 (Nov., 1977): pp. 5-11.

- N - \ - .
9. For further information on ARPE, contact me at the Center for
Research on Private Education, University of San Francisco, San Francisco,
CA 94117. . ’

10. Nancy I. Zeidner, "Private.Elementary<@n§_$econdary Education:
A Bibliography of Selected Publications (1950~ 1974) (Washington, D.C.:
Council for American Private .Education, 1976), available from CAPE at
1625 Eye St., N. W., Suite 1010, Washington, D.C. 20006. ~

11. John E. Coons and Stephen D. Sugarman, "A-Case for Choice,¥ in
James S. Coleman et al., Parents, Teachérs, and Children:' Prospects
for Choice in American Education (San Francisco: Institute for Contemporary
Studies, 1977), pp. 129-148; Stephen D. Sugarman, "Education Reform at the
Margin: Two Ideas," Phi Delta Kappan 59 (Nov., 1977) : pp.'154-157~

N

W

12. E G. West, Nonpubllc Schd8l Aid (Lex1ngton, Mass.: Lexington
Books, 1976) .

13. Stephen,Arons, "The Separation of School and State: Pierce

Reconsidered," Hdrvard Educational Review 46 (Feb., 1976): pp. 76-104;
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l4. Donald A Erlckson; "Showdown at an Amlsh.SqPOUlhouse. A escrlptloﬁ

and Analysis of the Iowa C@ntroversy,"

L e ~ !
. 0 . , . A )

R * . L A
also available as a reprlnt from the\genter for IndeQenden\ %gucatlon, ) _
11419 Matlnal Cirgle, - Sap‘Dlego Q@ 92127. *© . \ /

4 . .

in Erlckson, ed., Public ‘Controls

for Nonpubllc Schools (&hlcago. Unlvers;zy of Chicago Press, 1963), PP.

15-59. A
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